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Instructions
Please read the document completely prior to completing the tables. The sections to be completed depend on the district’s status. A district may be identified as disproportionate in more than one area or IDEA program. Below is a brief synopsis of the required sections based on district’s status. 

1. Any districts identified as disproportionate under the requirements of Coordinated Early Intervening Services (CEIS) in the areas of identification or specific disability category must complete Sections A and B, but may be required to complete Section C or D if the disproportionality is in the area of LRE or discipline, respectively. 
2. If a district is identified as disproportionate under the requirements of the State Performance Plan/Annual Performance Report (SPP/APR) in the areas of identification or specific disability category (Indicator 9 and/or Indicator 10), it must complete Sections A and B. 
3. If a district is identified for significant differences in discipline under the SPP/APR (Indicator 4A), it must complete Section A and Section D. Note: A significant difference in discipline is comparable to the discipline trigger on the monitoring profiles.
4. If a district is identified as disproportionate in discipline under the SPP/APR (Indicator 4B), it must complete Section A, Section B, and Section D. 

Please complete all required sections and attach all evidence to support responses.   

Introduction
The purpose of this self assessment is to assist school districts in determining if identified disproportionality or significant difference in discipline in the district is the result of inappropriate policies, procedures, and practices. The inappropriate policies, procedures, and practices may cause over or under identification of students in a specific racial/ethnic group in the areas of identification, specific disability category, educational placement, and discipline or a significant difference in the percentage of students with greater than 10 days of out of school suspension (OSS)/expulsion. Under Section 618 of IDEA, Coordinated Early Intervening Services (CEIS) focuses on significant disproportionality - over identification in the areas of identification, specific disability category, educational placement, and discipline. However, Section 616(a)(3)(C) of IDEA focuses on over and under identification in the areas of identification and six (6) specific disability categories. 

Disproportionality
The major issue surrounding the concept of disproportionality in special education is the probability of discriminating against students based on racial/ethnic group in the areas of identification, specific disability category, educational placement, and discipline. The Arkansas Department of Education Special Education Unit has long been concerned about the excessive number of students placed in special education programs.  More recently there is a growing concern about possible under identification of students based on racial/ethnic group in the areas of identification, specific disability category, educational placement, and discipline.  The Individuals with Disabilities Education Act requires a state agency to collect program information on disproportionality for the state’s special education programs, specifically, Section 618 and Section 616 of the IDEA.
Section 618 of the IDEA addresses coordinated early intervening services (CEIS) and requires States to…
(A) provide for the review and, if appropriate, revision of the policies, procedures, and practices used in such identification or placement to ensure that such policies, [[Page 118 STAT. 2740]] procedures, and practices comply with the requirements of this title; 

(B) require any local educational agency identified to reserve the maximum amount of funds under section 613(f) to provide comprehensive coordinated early intervening services to serve children in the local educational agency, particularly children in those groups that were significantly over-identified; and

(C) require the local educational agency to publicly report on the revision of policies, practices, and procedures described under subparagraph (A). 

Section 616(a)(3) of the IDEA addresses disproportionality requirements of the state performance plan (SPP) and annual performance report (APR) and presents the monitoring priorities of the US department of Education...in particular Section 616(a)(3)(C). 
(3)…The Secretary shall monitor the States, and shall require each State to monitor the local educational agencies located in the State (except the State exercise of general supervisory responsibility), using quantifiable indicators in each of the following priority areas, and using such qualitative indicators as are needed to adequately measure performance in the following priority areas:

(A) Provision of a free appropriate public education in the least restrictive environment
(B) State exercise of general supervisory authority…

(C) Disproportionate representation of racial and ethnic groups in special education and related services, to the extent the representation is the result of inappropriate identification 

Disproportionate representation means that the percentage of a racial/ethnic group in the program is larger or smaller than the percentage of that group in the educational system as a whole.

Significant Difference
In addition to the disproportionality requirements under Section 616 of the IDEA, Indicator 4A of the SPP/APR requires an analysis of discipline data by district on students with greater than 10 days of out of school suspension (OSS)/expulsion. Significant difference in discipline is between students receiving special education/related services and all students in the district with greater than 10 days of OSS/expulsion.  
Districts across Arkansas should be suspending or expelling small numbers of students from school each year. In addition, the percentage of special education students being suspended or expelled annually in a district should not significantly differ from all students in the district who are suspended or expelled. Thus, percentages of special education and district students receiving suspensions or expulsions totaling 10 days or more each year must be similar.

Requirements after Identification

When a school district is identified for disproportionality of a racial/ethnic group in special education in the areas of identification, specific disability category, educational placement, and discipline or as having a significant difference in discipline, the process of self-evaluation should guide the district to those areas in which the district demonstrates weaknesses, as well as, areas of strength. The process of examining the district’s policies, procedures and practices in the areas of identification, specific disability category, placement, and discipline will enable the district to plan and implement effective interventions to remediate the situation.

The purpose of this self assessment is to assist school districts in determining if identified disproportionality in the district is the result of inappropriate policies, procedures, and practices. The inappropriate policies, procedures, and practices may cause over or under identification of students in a specific racial/ethnic group in the areas of identification, specific disability category, educational placement, and discipline. Under Section 618 of IDEA, Coordinated Early Intervening Services (CEIS) focuses on significant disproportionality - over identification in the areas of identification, specific disability category, educational placement, and discipline. However, Section 616(a)(3)(C) of IDEA focuses on over and under identification in the areas of identification and six (6) specific disability categories. 
Process for determining that a school district is identified as having significant disproportionality and is mandated to offer CEIS
Identification
1. Using a composition analysis, special education child count is examined for disproportionality. District enrollment and special education child count data are examined and adjusted. 

2. After the October 1 enrollment and December 1 child count have been adjusted for private residential treatment students, percentages are calculated. 

3. If a district’s enrollment of any racial/ethnic group is less than 5%, that racial/ethnic group is excluded from an analysis for significant disproportionality.
4. If a district’s enrollment is comprised of 5% or more of a racial group, but the State’s composition is less than 5% for that racial/ethnic group then the LEA is excluded from CEIS for that racial/ethnic group, but the LEA is required to conduct a self assessment to determine if any inappropriate policies, procedures, or practices caused the significant disproportionality. 

5. The State’s target Base Value is a single-year proportion due to the changes in racial categories in 2009-10. LEA data is analyzed annually for possible significant disproportionality. The area of Identification does not require a three-year pattern. 

6. If an LEA exceeds the base value, it is considered to be significantly disproportionate in the area of identification.

	Identification (All Disabilities)
Significant Disproportionality Over-Representation  Calculation

	 
	American Indian/ Alaskan Native
	Asian
	Black

(Non-Hispanic)
	Hawaiian/

Pacific Islander
	Hispanic
	White

(Non-Hispanic)
	Two or More Races (Non-Hispanic)

	Benchmark
	0.1038%
	-0.4127%
	2.7837%
	-0.0817%
	-1.3584%
	-1.0353%
	0.0007%

	Standard Deviation 
	1.2382%
	2.0769%
	5.7465%
	0.4533%
	2.9396%
	6.2845%
	0.9533%

	Base Value
	2.5802%
	3.7412%
	14.2767%
	0.8249%
	4.5208%
	11.5337%
	1.9073%


Specific Disability Category

1. Using a combination of risk ratio and weighted risk ratio methodology (whichever is lowest), 12 disability categories are examined for significant disproportionality. 
2. After the October 1 enrollment and December 1 child count have been adjusted for private residential treatment students, risk ratios are generated for each of the disability categories. 
3. Weighted risk ratios are examined in relation to district composition and are considered invalid if 
a. the district enrollment of a racial/ethnic group is less than 5%; or 
b. the number of students in a disability category is below 40. 

The 5% criteria falls in line with significant disproportionality for all disabilities and 40 is the same number used for adequate yearly progress (AYP) subgroups.

4. After adjustments, districts with risk ratios greater than 4 for three consecutive years are identified as having significant disproportionality in a disability category and are then required to budget and provide CEIS.

Educational Placement/Least Restrictive Environment

1. Using a combination of risk ratio and weighted risk ratio methodology (whichever is lowest), 3 educational placement categories are examined for significant disproportionality. 

a. 40% to 79% of the day in the regular classroom with their non-disabled peers.

b. Less than 40% of the day in the regular classroom with their non-disabled peers.

c. Separate Schools (Day Schools)

2. Risk ratios are examined in relation to district composition and are considered invalid if

a. the district enrollment of a racial/ethnic group is less than 5%; or 

b. the number of students in a LRE category is below 40. 

The 5% criteria falls in line with significant disproportionality for all disabilities and 40 is the same number used for adequate yearly progress (AYP) subgroups.

3. After adjustments, districts with risk ratios greater than 4 for three consecutive years are identified as having significant disproportionality in LRE and are then required to budget and provide CEIS.

Discipline

1. Using a combination of risk ratio and weighted risk ratio methodology (whichever is lowest), out of school suspension/expulsions totaling greater than 10 days are examined for significant disproportionality. 

2. The methodology uses the District’s discipline data by race for all students and students with disabilities who have cumulative out of school suspensions/expulsions days totaling greater than 10 days. Expulsion is always considered greater than 10 days.

3. Districts with weighted risk ratios greater than 4 for three consecutive years are identified as having significant disproportionality in discipline and are then required to budget and provide CEIS.

Overview of the CEIS Process

Process for determining that a school district is identified as having disproportionality as defined in the SPP/APR
Indicator 9: Disproportionality – Identification

1. Using a composition analysis, special education child count is examined for disproportionality. District enrollment and special education child count data are examined and adjusted. 

2. After the October 1 enrollment and December 1 child count have been adjusted for private residential treatment students, percentages are calculated. 

3. If a district’s enrollment of any racial/ethnic group is less than 5%, that racial/ethnic group is excluded from disproportionate representation.
4. Over representation is the benchmark value plus two standard deviations.
5. Under representation is the benchmark value plus two standard deviations to the negative.
	Identification (All Disabilities)
Significant Disproportionality Over-Representation  Calculation

	 
	American Indian/ Alaskan Native
	Asian
	Black

(Non-Hispanic)
	Hawaiian/

Pacific Islander
	Hispanic
	White

(Non-Hispanic)
	Two or More Races (Non-Hispanic)

	Benchmark
	0.1038%
	-0.4127%
	2.7837%
	-0.0817%
	-1.3584%
	-1.0353%
	0.0007%

	Standard Deviation 
	1.2382%
	2.0769%
	5.7465%
	0.4533%
	2.9396%
	6.2845%
	0.9533%

	Over Base Value
	2.5802%
	3.7412%
	14.2767%
	0.8249%
	4.5208%
	11.5337%
	1.9073%

	Under Base Value
	-2.5802%
	-3.7412%
	-14.2767%
	-0.8249%
	-4.5208%
	-11.5337%
	-1.9073%


Indicator 10: Disproportionality – Six Specific Disability Categories 

The six categories are autism, emotional disturbance, mental retardation, speech impairment, specific learning disability, and other health impaired.
1. Using a combination of risk ratio and weighted risk ratio methodology (whichever is lowest), six (6) disability categories are examined for disproportionality. 
2. After the October 1 enrollment and December 1 child count have been adjusted for private residential treatment students, risk ratios are generated for each of the disability categories.

3. Any disability category with a weighted risk ratio greater than 4 is considered to have over-representation and the district must complete the self assessment.
4. Any disability category with a weighted risk ratio less than 0.25 is considered to have under-representation and the district must complete the self assessment.

Overview of the SPP/APR Process


[image: image1]
Process for determining that a school district is identified as having significant differences in discipline as defined in the SPP/APR

Discipline 

The benchmark for suspension/expulsion rate is the 3-year average difference between district and special education suspension/expulsion rates. The Arkansas special education 3-year average suspension/expulsion rate is 1.13% while the Arkansas district-wide 3-year average suspension/expulsion rate is 1.04%. Comparing the average for districts and special education signifies a 0.09% difference, with a standard deviation of 1.15%. The significant difference rate for suspension/expulsion is one standard deviation (1.15%) beyond the average Arkansas difference (0.09%). Hence, the value is 1.24%. Thus, any district that suspends or expels 1.24% more of its special education students than its district rates is identified for Indicator 4A. The formula for the significant difference rate is presented below.

Formula: (Special Education Suspension/Expulsion rate – District Suspension/Expulsion rate)

= Suspension/Expulsion Difference between Special Education and the District

Identifying and Analyzing District Data on Disproportionality

In order for interventions to be effective, it is necessary to know why over and/or under disproportionate representation is occurring.  To discover why disproportionality is occurring, districts must look at data with regard to school policies, practices, and procedures currently in place in the district. If a district is identified with underrepresentation they should also review the Underrepresentation in Special Education document provided by OSEP posted on the IDEA Data & Research website. Relevant data to examine may include (1) the most recent and previous year district October 1 enrollment by race, (2) special education December 1 child count by race, (3) special education December 1 child count by disability and race, (4)  special education December 1 child count by LRE and race, (5)  referrals and placements by race, (6) special education discipline - greater than 10 days out of school suspension/expulsion, (7) Monitoring/ ACSIP Profile, (8) LEA Annual Performance Report, and (9) other data deemed necessary by the district. The District’s October 1 (and previous years) enrollment by race can be downloaded from ADE Data Center website at http://adedata.arkansas.gov/. The special education data, as a series of reports, will be e-mailed to districts required to submit a self assessment.  

After an analysis of district data related to disproportionality and possible causes has been completed, effective interventions to meet district needs can be selected.  If this analysis is not done, interventions may not be effective.  The questions/probes on the following pages are designed to help a district “drill down” on issues related to disproportionality. 

Lowered expectations and restricted opportunities for academic success may lead to disproportionate representation. At a minimum, a self-evaluation of disproportionate representation should include a review of the district’s policies, procedures, and practices in the following: general education intervention, referrals to special education, evaluation (identification and specific disability category), placement (identification and specific disability category), procedural safeguards, least restrictive environment, and discipline.
Section A: Self-Assessment of Five Procedural Areas: Intervention, Referral, Evaluation, Placement, and Procedural Safeguards
	General Education Intervention

	Indicators
	If yes – describe
	If no - provide possible recommendations and solutions
	Personnel Involved

	Does the district use a specific general education intervention program for all students experiencing difficulty in the regular education classroom?  (e.g. peer tutoring, after-school remediation program, etc.)  

	
	
	

	Does the district (and each building within the district) have a collaborative team structure in place to engage in problem solving and data-based decision making for both behavior and academics?  


	
	
	

	Does the district provide assistance to regular classroom teachers in the development of specific in-school regular education program accommodations and interventions?

	
	
	

	Is the effectiveness of the accommodations and interventions reviewed regularly? 

	
	
	

	Does the district engage in progress monitoring for the effectiveness of academic and behavioral interventions? 

If so, how?

	
	
	

	Have educational intervention programs been implemented in all district schools?  A building-by-building review of data may reveal that some school programs are not as effective as others as noted by the disproportionate numbers of culturally and linguistically diverse students enrolled in its special education program. 


	
	
	


Special Education 

	Referrals

	Indicators
	If yes – describe
	If no - provide possible recommendations and solutions
	Personnel Involved

	Does the district have a process in place for accepting referrals to special education? Describe.

	
	    
	

	Does the district ensure consistent application of the referral criteria?  

	
	
	

	Does the district randomly review referrals to detect any pattern that might indicate a problem with disproportionately, such as large numbers of children of one race referred by a teacher of another race or small numbers of children of one race? 

	
	
	

	Is the effectiveness of the referral policy reviewed?


	
	
	


	Evaluation (Identification and Specific Disability Category)

	Indicators
	If yes – describe
	If no - provide possible recommendations and solutions
	Personnel Involved

	Identify all tests and other educational materials currently used in the evaluation process.  Has each been validated for the specific purpose for which it is used?


	
	
	

	Are tests and other evaluation materials administered by trained personnel in conformance with the instructions provided by their producer?


	
	
	

	Are all tests utilized by the district tailored to assess specific areas of educational need and not merely designed to provide a single, general intelligence quotient?


	
	
	


	Evaluation (Identification and Specific Disability Category)

	Indicators
	If yes – describe
	If no - provide possible recommendations and solutions
	Personnel Involved

	Does the district have well written criteria for the identification of special education students, including specific disability category, in its policy/procedure manual?


	
	
	

	Have tests been selected to ensure an accurate reflection of factor(s) it purports to measure?  


	
	
	

	In making placement decisions, does the district use a variety of informational sources including: aptitude tests, achievement tests, social or cultural background, adaptive behavior, teacher recommendations, past educational history, physical conditions?

	
	
	

	Are all of the district personnel who participate in placement decisions knowledgeable about:  the student, the meaning of the evaluations, placement options, and family perspectives?



	
	
	

	Are those individuals conducting the evaluations sensitive to cultural differences between groups? 

	
	
	


	Eligibility Determination and Placement

The decision to place students in special education carries with it lifetime implications that are not easily overcome.  Questions to address in this area include:

	Indicators
	If yes – describe
	If no - provide possible recommendations and solutions
	Personnel Involved

	What steps does the district take to regularly review the ethnic composition of its special education programs?


	
	
	

	When racially disproportionate special education programs are identified, how does the district determine that students are being provided appropriate programs and services that meet their unique educational needs?


	
	
	

	When disproportionate representation exists among categories in special education, how does the district examine its placement decisions to detect any possible differences by ethnicity/race and placement?


	
	
	

	When racially disproportionate special education programs are identified, what type of timely action is taken to review the appropriateness of the program for those enrolled?


	
	
	


	Procedural Safeguards

Procedural safeguards provide protection for students, parents, and educators alike.

	Indicators
	If yes – describe
	If no - provide possible recommendations and solutions
	Personnel Involved

	Are all records relevant to the identification, evaluation, or educational placement of a disabled student made available to the student’s parents?


	
	
	

	Are district parents, staff and the community provided demographic information about the ethnic/racial make-up of the special education programs in the district?


	
	
	


	Procedural Safeguards

Procedural safeguards provide protection for students, parents, and educators alike.

	Indicators
	If yes – describe
	If no - provide possible recommendations and solutions
	Personnel Involved

	What steps are taken to ensure that parents of culturally and linguistically diverse children understand the special education process and potential benefits of participation in special education services?


	
	
	

	Are all evaluations conducted in a timely manner in accordance with the state’s “Special Education Eligibility Criteria and Program Guidelines for Children With Disabilities Ages 3-21?


	
	
	

	In initiating the Procedural Safeguards required by the IDEA from referral through developing and implementing IEPs, does the district ensure that all timelines are strictly adhered to in accordance with the state’s “Special Education and Related Services: Procedural Requirements and Program Standards?”


	
	
	


Section B: Self-Assessment of Policies, Procedures, and Practices Effecting Disproportionality

	Review of Policies, Procedures and Practices Effecting Disproportionality

	Indicators
	If yes – describe
	If no - provide possible recommendations and solutions
	Personnel Involved

	Does the district provide peer tutoring, learning strategies, or other similar programs?

	
	
	

	1. Of the above programs, which programs are available for grades K-12?

	
	
	

	2. Are the above programs available in all schools within the district?  If no, in which schools are they provided?


	
	
	

	Are regular classroom teachers and administrators trained in how to make adaptations and accommodations within the regular classroom to assist any student experiencing problems?

	
	
	

	Are regular classroom teachers engaged in consistent progress monitoring and documenting the educational interventions and the effects of such intervention(s) on a child experiencing academic problems before referring the child for special education?

	
	
	

	Does the school district offer alternative compensatory programs available to all students throughout the district, grades K-12?

	
	
	

	Does the district have a systematic program to assist teachers in the development of intervention strategies for students who are experiencing problems?

	
	
	

	Are administrative personnel involved with the multidisciplinary team process?

	
	
	

	Does the district review achievement scores of all students; scores are reviewed in conjunction with (a) Identification of teachers with high referral rates – for all ethnicities (especially underrepresented groups) and gender; (b) population of individual classes by ethnicity; (c) and staffing ratios. 

	
	
	

	Does the district provide internal monitoring for its special education programs?

	
	
	

	Does the district provide professional development and training for changes in instructional techniques that match students’ learning styles?
 
	
	
	

	Does the school evaluate how materials/instructions are presented to students?

	
	
	

	Do schools check for mismatches of student skills/deficits to teaching approaches?

	
	
	

	Does the district keep data on the amount of progress by students in special education programs, i.e. pre and post evaluation using criterion referenced instruments?

	
	
	

	Are data on student achievement in special education programs being kept according to student ethnicity/race, gender, grade, school, class, and type of placement?
 
	
	
	

	Does the district use special education achievement data to identify problem areas with the learning process?
	
	
	

	Does the district consider a variety of factors which may be adversely impacting student learning, such as: 
(a) lack of instruction and (b) lack of prerequisites for acquisition of new skills or  social factors such as: (a) the number of schools attended (i.e. mobility) and (b) the support system?

	
	
	

	Does the district provide inservice to:

· review literature and research regarding teacher expectations for all ethnic/cultural differences especially black males;

· observe/provide feedback to teacher; and
· monitor teacher behavior on an ongoing basis?

	
	
	

	Do regular classroom teachers and administrators receive training in the characteristics of various disabling conditions?

	
	
	

	Are regular classroom teachers and administrators trained in what their responsibilities are prior to referral being made and after a referral has been made?

	
	
	

	Does the district keep data that furnishes the following information related to referrals:

· Number of referrals made by school and individual teacher;

· Number of referrals made according to student age, grade, gender and ethnicity/race;

· Number of referrals made versus number of placements made;

· Number of students transferring into the district that are receiving special education services?

	
	
	

	Do Psychological and Educational Examiners, and Speech/Language Pathologists employed by or contracted with the district receive inservice training concerning current best practices in evaluation procedures?

	
	
	

	Does a multidisciplinary team of professionals with knowledge in the area of suspected disabilities conduct the evaluation?

	
	
	

	Have multidisciplinary team members received training that delineates for them each person’s specific areas of responsibility?

	
	
	

	Does the district have effective procedures in place for acquiring and disseminating to teachers and administrators significant information concerning promising educational practices for disabled students?  
This may include such areas as: 

· Identifying and evaluating new assessment instruments and techniques; 

· Promising educational practices derived from educational research; 

· Providing opportunity to attend outside district inservices, workshops and conventions; 

· Professional literature accessible to teachers at a central location.


	
	
	

	Are multidisciplinary team members knowledgeable about the meaning of evaluation data?

	
	
	

	Has the person(s) responsible for interpreting assessment data received training concerning the interpretation and use of assessment results?

	
	
	

	Are assessment results reported in standard scores for appropriate comparison?

	
	
	

	Has the multidisciplinary team considered closely the results of instruments that measure adaptive behavior when assessing all students?
	
	
	

	Are the adaptive behavior instruments normed for the population for which they are being used?

	
	
	

	Does the adaptive behavior instruments in use provide for measuring adaptive behavior in the following areas: School; Home; and Community?

	
	
	

	Are assessment instruments that evaluate speech/language normed for the population for which they are being used?

	
	
	

	Does the comprehensive evaluation involve information from an assortment of sources (classroom teachers, parents, counselors, others) and utilizes a variety of evaluation techniques (observation, interviews, informal and formal testing, etc.)?

	
	
	

	Does the multidisciplinary team address the areas of exclusion under 34 CFR 300.309 in the criteria for determining the existence of a specific learning disability, paying particular attention to 34 CFR 300.311(a)(6) which addresses environmental, cultural or economic disadvantages?

	
	
	

	Does the school follow requirements for multidisciplinary team members for students suspected of having a learning disability as outlined under 34 CFR 300.308?

	
	
	

	Does the multidisciplinary team consider cultural/ethnic, as well as dialectal variations in selecting assessment procedures and analyzing evaluation data, especially for culturally and linguistically diverse students suspected of being speech/language impaired?

	
	
	

	Does the multidisciplinary team review/consider all school records?

	
	
	

	Does the evaluation report describe the reason for referral?

	
	
	

	Does the evaluation report list the purpose of assessment and the full names of all procedures used and who administered each test?

	
	
	

	Does the evaluation report contain the student’s developmental history?
	
	
	

	Does the evaluation report contain the student’s educational history?

	
	
	

	Does the evaluation report provide relevant and current information about the student’s family/home environment and functioning within that environment?

	
	
	

	Does the evaluation report provide a statement of the student’s current level of educational functioning?

	
	
	

	Are assessment results reported as estimates showing standard error of measurement, rather than exact indicators of skill or ability?

	
	
	

	Are assessment results of standardized tests reported in terms of standard scores for appropriate norm groups?

	
	
	

	Do evaluation reports provide appropriate alternative explanations of performance?

	
	
	

	Do evaluation reports indicate the presence of a specific disability(s) and the basis for that determination?

	
	
	

	Are specific recommendations for instructional and/or behavioral interventions offered?

	
	
	

	Do persons who conduct evaluations participate in the decision-making process?

	
	
	

	Does the district have procedures for exploring adjustments in the regular education program to meet the student’s needs prior to referral for special education?

	
	
	

	Does the district provide for the student if he/she is not found eligible for special education services?

	
	
	

	Are placement decisions determined by each child’s individual needs being met in the least restrictive environment rather than by the disability?

	
	
	

	Does the district routinely evaluate the effectiveness of special education programs in relation to other alternatives?

	
	
	

	Are teachers using a variety of alternative instructional approaches appropriate to the varied developmental levels, learning styles, and current levels of performance of students?

	
	
	

	Are all special education students accomplishing goals and objectives on the IEP?

	
	
	

	Does the district have a systematic method for evaluating program effectiveness, staff behaviors and attitudes, program impact, and student progress?

	
	
	

	Are IEP goals and objectives developed which address deficit skills in the areas of adaptive behavior for children identified as mentally retarded?
	
	
	

	Does the district have systematic methods for monitoring the reintegration of special education students into regular education which insures that:

· Methods are reviewed annually

· Students are considered for lesser restrictive environments at least annually (i.e. at annual review)

· IEPs of secondary students reflect vocational or transition needs/

	
	
	

	Does the district keep data that reflects the movement of special education students both to a more restrictive environment and to a lesser restrictive environment according to age, gender, grade, race, and individual school?

	
	
	


Section C: Educational Placement/Least Restrictive Environment 

This Section MUST be completed if the LEA has been identified as having significant disproportionality in one or more of the LRE examined areas; otherwise it is optional.

	Review of Policies, Procedures and Practices Effecting Disproportionality in the Area of LRE

	Indicators
	If yes – describe
	If no - provide possible recommendations and solutions
	Personnel Involved

	Please address each bullet in your responses

	Overall program policies: 
	
	
	

	· allow opportunity for input from all interested parties –i.e.- parents, students, teachers; 


	
	
	

	· are designed to protect the rights of, and be applicable to, all individuals within the educational system; 


	
	
	

	· provide direction for all components of the program and are accompanied by written procedures for implementation; 


	
	
	

	· ensure a continuum of programs and services for students with all types of disabilities; 


	
	
	

	· are clearly and concisely written and disseminated to all appropriate individuals; and, are reviewed at least annually. 


	
	
	

	Policies and procedures emphasize the education of students with disabilities with their non-disabled peers in general education settings with regard to:

	
	
	

	· minimizing the labeling of students; 


	
	
	

	· emphasizing responsiveness to student needs; 


	
	
	

	· emphasizing least restrictive environment and movement toward independence; 


	
	
	

	· encouraging interaction among students with disabilities and non-disabled students; 


	
	
	

	· focusing on desired student outcomes; 
	
	
	

	Review of Policies, Procedures and Practices Effecting Disproportionality in the Area of LRE

	Indicators
	If yes – describe
	If no - provide possible recommendations and solutions
	Personnel Involved

	Please address each bullet in your responses

	· defining learning broadly to provide programs appropriate for students whose disabilities range from mild to severe; 


	
	
	

	· offering a variety of instructional delivery models to accommodate all learning styles; 


	
	
	

	· allowing opportunities for input from all interested parties;

 
	
	
	

	· providing for an ongoing, well-designed system for evaluating the process and outcomes of programs; 


	
	
	

	· disseminating to all interested individuals; 


	
	
	

	· precisely describing the entire educational program. 


	
	
	

	Policies ensure access for students with disabilities to instructional and extra-curricular activities with their non-disabled peers, and provide for adaptations and special services to support the participation of students with disabilities in all school programs and activities with regard to:

	
	
	

	· encouraging participation in school and community service clubs and school organizations


	
	
	

	· providing opportunities to participate in music and sport activities


	
	
	

	Policies ensure the availability of a full core curriculum and continuum of special education and related service program options in the least restrictive environments with regard to: 


	
	
	

	· students receiving instruction from highly qualified teachers


	
	
	

	Review of Policies, Procedures and Practices Effecting Disproportionality in the Area of LRE

	Indicators
	If yes – describe
	If no - provide possible recommendations and solutions
	Personnel Involved

	Please address each bullet in your responses

	· students being provided instructional support in general education classes, i.e., differentiated instruction, scaffold lesson activities and collaborative learning opportunities


	
	
	

	Curriculum and instruction policies and procedures encourage and ensure that all students, including students with disabilities, achieve their potential, as appropriate to individual needs and abilities, in the following areas: 


	
	
	

	· basic skills: language, reading, writing, spelling, and mathematics, 

	
	
	

	· science and social studies,

	
	
	

	· communication and social/interpersonal skills,

	
	
	

	· pre-vocational and vocational skills, 

	
	
	

	· technology skills,

	
	
	

	· production work and study habits,

	
	
	

	· recreation and use of leisure time,

	
	
	

	· self-help and independent living attitudes, knowledge and skills,

	
	
	

	· positive attitudes toward self and others;

	
	
	

	· civic and other responsibilities,

	
	
	

	· art/music and creative expression, and

	
	
	

	· health and physical development.

	
	
	

	Review of Policies, Procedures and Practices Effecting Disproportionality in the Area of LRE

	Indicators
	If yes – describe
	If no - provide possible recommendations and solutions
	Personnel Involved

	Please address each bullet in your responses

	Written policies and procedures provide specific guidelines regarding student grouping, the protection of instructional time, and an orderly learning environment.


	
	
	

	· Students are grouped for instruction without regard for race, disability category, ethnicity, socioeconomic level, etc.

	
	
	

	· Students receive instruction in an uninterrupted, structured, and systematic manner.

	
	
	

	Policies and procedures that govern the nature of the instructional delivery system:


	
	
	

	· guarantee that service options are available to all students, regardless of disability, ethnic background, age (birth to 21), sex, race, residence, and socioeconomic background;


	
	
	

	· provide for a continuum of services;


	
	
	

	· provide specific mechanisms for ensuring least restrictive environment;


	
	
	

	· describe desired learning environments;


	
	
	

	· provide mechanisms for moving toward independence; and,


	
	
	

	· provide mechanisms for entry into the community.


	
	
	

	The selection, development, and acquisition of instructional resources are governed by written policies and procedures that include criteria for determining the appropriateness of resources for students, as well as criteria for staff review of new materials.
	
	
	


Section D: Discipline
This Section MUST be completed if the LEA has been identified as having significant disproportionality or significance difference in the area of discipline; otherwise it is optional.
	Review of Policies, Procedures and Practices Effecting Disproportionality in the Area of Discipline

	Indicators
	If yes – describe
	If no - provide possible recommendations and solutions
	Personnel Involved

	Teachers and administrators are trained in the techniques of positive behavioral interventions. 


	
	
	

	Psychological and Educational Examiners, and counselors employed by or contracted with the district receive inservice training concerning current best practices in positive behavioral interventions.


	
	
	

	Teachers and administrators are trained in what their responsibilities are prior to removing a child from class for disciplinary reasons.


	
	
	

	The district has a school-wide behavioral supports system in place that provides systematic training for all students, staff, and parents in:

· social skills

· behavioral expectations

· strategic interventions

· prevention and interventions for all school environments

· crisis prevention, interventions and response approaches


	
	
	

	 SEQ CHAPTER \h \r 1The district has graduated discipline procedures in place where students are offered alternatives to immediate suspension/ expulsion.


	
	
	

	The district keeps data which furnishes the following information related to disciplinary referrals:

· reason(s) for the referral

· action(s) taken

· number of referrals made by school(s) and individual  teacher(s);

·  SEQ CHAPTER \h \r 1number of discipline referrals made according to student age, grade, sex, and race;

· number of discipline referrals made vs. number of suspensions/expulsions made; and
· number of students placed into alternative settings.


	
	
	

	A multidisciplinary team of professionals, with knowledge in the area of disabilities and behavior, conduct behavioral assessments.


	
	
	

	The person(s) responsible for interpreting behavioral assessment data receives training concerning the interpretation and use of the assessment results.


	
	
	

	The district provides staff training in functional assessment of student behavior with regard to:


prevention


intervention


crisis management


	
	
	

	The district provides staff training for developing and implementing appropriate behavior intervention plans.


	
	
	

	The district has a plan for working with outside agencies to develop wraparound services for students in need of them.
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Identification





State makes identification of districts with significant disproportionality





Track and report CEIS students and activities in APSCN





Publicly report revisions to policies, procedures, and practices





Complete the disproportionality self- assessment of policies, procedures, and practices;





Required use of 15% of IDEA funds to provide CEIS for students at risk for special education





Significantly Disproportionate districts MUST complete the following tasks:





Develop the CEIS program and address in the Arkansas Comprehensive School Improvement Plan (ACSIP)





State’s Review of Data for Over-Representation 





If inappropriate policies, procedures, and practices led to the disproportionality, correct all findings within one- year of being notified. 





Publicly report all revisions made to district policies, procedures, and practices due to inappropriate policies, procedures, and practices.





Complete the disproportionality self- assessment of policies, procedures, and practices and submit to the SEU





Disproportionate districts MUST complete the following tasks:
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State Review of Data for Over-/Under-Representation








3

